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The article considers how to improve English proficiency through teaching
English grammar to students at different language levels. Today we live in
a world of fast and increasing competition where mastery, excellence and
empowerment through education are the greatest demands. The role of an

English teacher has undergone a dramatic change and the English teacher
should cater to the educational needs of the students with a variety of learning
options. Innovative methods should be used to make learning more enjoyable
and effective. The biggest challenge for an English teacher is to make the
lesson more attractive to learners and at the same time ensure that the students
succeed in professional spheres. During studying English language in technical
universities, misunderstanding of basic grammatical structures and inability to
understand the structure of a sentence leads to the problems with translating
technical texts, as well as to the problems with professional communication.
The article suggests some possible ways to improve communication skills and
develop students’ creative, critical and analytical thinking in English through
teaching grammar in a way appropriate to students’ level of English. Students
of engineering faculties of technical higher education institutions tend to be
interested in technical topics even if they have little knowledge of their own
specialisation, and technical topics also tend to bring up grammar that can be
used in professional orientated speaking. There are big differences between
the grammar constructions at different English levels. The paper also explores
some teaching techniques that could be more effective in the teaching of
grammar to engineering students at different English levels and thus maximize

students’ participation in the class.

Ileoacociuni nayku: meopis ma npakmuka. Ne 3 (55), 2025

ISSN 2786-5622



225

OCOBJUBOCTI HABUAHHS AHIJIIMCHKOI TPAMATUKH
CTYJEHTIB IHJKEHEPHUX CHEIIAJIBHOCTEHM Y TEXHIYHUX 3AKJIAJTAX
BHUIIOI OCBITH 3 PI3BHUMHU PIBHSIMH MOBHOI NIJIFOTOBKHA
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VY cTarTi po3mISIIAEThCs, K MOKPAIIUTU BOJOIIHHS aHTIIHCHKOI MOBOIO
Yyepe3 BUKIAJaHHSI IPaMaTHKH aHTIIHCHKOI MOBU CTYyACHTAM Pi3HOTO PiBHS
BOJIONIHHS MOBOIO. ChOTOZHI MU KMBEMO Y CBiTI MIBHAKOI Ta 3pOCTAIOYOi
KOHKYPEHIIi1, 1e MaliCTepHICTh, TOCKOHAJICTh Ta PO3IMIHUPEHHSI MOKIIMBOCTEH
4yepe3 OCBITY € HaiOinpmuMu BUMoraMu. Ponb yuuTenst aHIIiHCbKOI MOBU
3a3HaJia pa3lovrX 3MiH, 1 BANTENb aHIIIHCHKOT MOBU IIOBUHEH 3aJJ0BOJIBHATH
OCBITHI MOTpeOX YYHIB 32 JOMOMOTOI0 PI3HOMAHITHUX BapiaHTiB HAaBYAHHS.
Crniy BUKOPUCTOBYBATH iHHOBAIiifHI MeTonu, 100 3poOWTH HABYAHHA
Oinpm mpueMHUM Ta ePekTUBHUM. HaillOinblIMM BUKIUKOM IS BUUTEINS
AHTIIIMCHKOI MOBH € CTBOPCHHS YPOKY, OUTBII MPUBAOIMBOTO JJIA YUHIB, i
BoJHOUYAcC 3abe3meueHHs ycmixy y4HIB y mpodeciitHiii chepi. Y mpormeci
BUBYCHHS 1HO3€MHOi MOBH Y BHIIUX TEXHIYHHUX HaBYAIBHUX 3aKjIanax
HE3HaHHS OCHOBHUX I'PaMaTHYHUX SBUIL, HE3JATHICTh 3pO3YMITH CTPYKTYPY
peUeHHs IPU3BOIATE IO HE3NATHOCTI epeKIaaTH TEXHIUHI TEKCTH, a TAKOXK
0 TpoOmeM 31 CIUIKyBaHHAM. Y CTarTi NMPOIIOHYIOTHCS IESIKI MOKIIHBI
HUISIXYA TTOKPAIEHHs KOMYHIKATHUBHMX HABHYOK Ta PO3BUTKY TBOPYOIO,
KPUTHYHOTO Ta AHAJITHYHOTO MHCIEHHS VYYHIB AaHIIIHCHKOIO MOBOIO
NUITXOM BUKJIQJIaHHS TPaMaTHKHU Y CIOCI0, IO BiIMOBIAAE PIBHIO BOJIOMIHHS
AHNIIHCHKOI0 MOBOIO. CTyIEHTH iH)KeHepHUX (PaKyIBTETiB TEXHITHUX BUIINX
HABUAJBHUX 3aKJIalliB, SK MPABUIIO, IIKABIATHCSI TEXHIYHUMH TEMaMH,
HaBiTh SIKIIO BOHW MalOTh Majio 3HaHb MPO CBOIO CIeIliani3allito, a TeXHIUHi
TEMH HAaIlpsMy IIOB’S3aHi 3 TPaMaTHKOIO, SIKY MOXKHa BHKOPHUCTOBYBATH
B IpodeciiiHoO Opi€EHTOBAHOMY TOBOpPiHHI. ICHYIOTH NesiKi BIIMIHHOCTI MiX
OpOTPaMoI0 3 TPaMaTHUKU AHDIIACHKOI MOBH Ui IHXKCHEPIB Ta JESKUX
IHIIMX CIEIiaJbHOCTeH. Y CTaTTi TakKoX MOCHTIKYIOTHCS JIesIKi METOAM
BUKJIAJIaHHS, SKI MOXYTh OyTH e(pEeKTHUBHIIIMMH Y BUKJIAJaHHI IPaMaTHKH
CTyACHTaM-1H)XXEHEpaM 13 Pi3HUM piBHEM BOJIOAIHHS AHIJIIHCHKOIO MOBOIO
JUIS. aKTHUBI3aIlii y4acTi CTY/JICHTIB y 3aHSITTSIX.

Formulation of the problem. Teaching Eng-
lish to engineering students, the role of grammar in
their English language curriculum and how to teach
it — are the issues that need to be analyzed very seri-
ously. Engineering students come with a very spe-
cific set of English language needs, and the same
may be true for students studying other specialized
courses such as hotel management, law, etc. Teach-
ing grammar to these students can be a difficult task
for various reasons. First, there is a danger of giv-
ing too much emphasis to English grammar. As a
result, the course may turn into a grammar course,
and the real requirements of the students, like to
perform successfully communicative tasks in their
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professional sphere may remain unmet. The general
opinion is that English is not considered an integral
part of engineering education, although proficiency
in English is considered extremely important for
engineering students and engineers in the modern
world. Engineering students usually show less moti-
vation to learn English compared to other subjects.
This is a direct consequence of years of studying
English courses that do not take into account their
real needs. Teaching grammar with too much empha-
sis on form and structure, can affect their motiva-
tion. Exploring possible ways in which grammar can
be taught appropriately is another challenge faced
by the English teacher.
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Analysis of recent research and publications.
A literature review on teaching grammar in English
language classrooms to engineering students of tech-
nical higher education institutions reveals a wide
range of researches that highlight the importance
of teaching different grammar structures according
to different English levels of students. Berns, M.
[2] studies functional approaches to language and
language teaching. Jones, P. [8] researches the dif-
ference between traditional grammar and functional
grammar. A study examining the impact of context
grammar instruction was conducted by Jones, S.,
Mpyhill, D., and Bailey, T. [7]. New approaches to
teaching English grammar to students are analyzed
by Crystal, D. [3], Doff, A. [4], Giovanelli, M. [6],
Macken-Horarik, M. and Sandiford, C. [10].

Purpose of the article. The purpose of the arti-
cle is to analyze the importance of teaching grammar
to engineering students and to explore the different
ways in which grammar can be taught to engineering
students with more effective results at levels of lan-
guage preparation (A1-B2).

Research results. Most students say that getting a
speaking skill is the most important for them in learn-
ing English, which is no surprise, considering how
important it is for their future work in English. But it
is impossible to get fluency in English speaking with-
out having at least basic grammar knowledge appro-
priate to the level of English of the student.

The basic principle of teaching English to students
of engineering faculties is to teach students gram-
mar forms that are most commonly found in their
professional sphere. Once we have determined what
the students need, we need to find out what motivates
the students to learn English grammar. This principle
should be the main principle of teaching English to
engineering students.

Most students want to learn grammar structures
that will enable them to use English more effectively
for different professional purposes. Students usually
think that grammar is a repetition of the same gram-
mar that they have learned in school. English at every
level should definitely focus on enabling students to
use English language to communicate effectively for
various purposes, which may be academic, profes-
sional or social. The main focus at every level should
be on activating the knowledge of grammar rules that
they have acquired over the years and giving them the
opportunity to use them to learn scientific concepts
and processes. Students at every level should be taught
the communicative use of English, not just the rules of
grammar. Grammar is often taught as a fast-track ver-
sion of what students have already learned in school.

Looking at the pedagogical aspect of teaching
English grammar, everyone understands that it cannot
be taught in isolation. In other words, teacher can-
not focus on teaching grammar forms only through
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isolated sentences. Furthermore, grammar should not
be taught as a fast-track version of school grammar,
where it is simply a repetition of what they already
know or a test of how well they remember. Adult
learners should be encouraged to apply their grammar
knowledge in meaningful contexts.

Grammar should be seen as an area of language
that needs to be developed together with other lan-
guage skills, such as listening, speaking, reading and
writing, without forgetting vocabulary.

When to introduce certain English grammar struc-
tures at a certain level is a very vital question among
English teachers. It should be as functional as possi-
ble, not too complicated. Let’s analyze what grammar
structures should be introduced at different levels of
English preparation (from Al to B2).

* Grammar structures at Al level:

Personal pronouns — simple words that are great
tools for building the first sentences.

Possessive adjectives and possessive pronouns —
this grammatical area is vital for progressing in con-
versations about personal topics like relatives, occu-
pation, interests, and more.

Have got — offers a helpful substitute before learn-
ers encounter Present Simple question structures.
The instructor can give a short explanation highlight-
ing the contrast between «Do you have?» and «Have
you got?».

This / That vs. These / Those — practical for identi-
fying and describing environments and items.

Quantitative and ordinal numerals — necessary
to indicate quantity or order.

Prepositions of time and place — it is necessary to
start working with prepositions from the very begin-
ning.

to be (for the present) — the first grammatical
structure that allows students to make the first simple
sentences and questions on different topics.

Present Simple (I, you, we, they, he, she, it)—affirm-
ative sentences, questions and negative sentences.
Students can use to discuss routines and habits.

Countable / Uncountable Nouns, Quantifiers — stu-
dents should be taught to see the difference between
countable and uncountable nouns.

The Imperative Mood — is one of the most use-
ful topics for basic users, as it allows them to ask for
something or give commands.

I'd like / Would you like? — A useful phrase to
teach students the opportunity to express their wishes.

Modal verbs (can / can't for solution and ability) —
allow students to express their abilities and ask or
give permission.

Past Simple — provides a complex idea of how to
talk about past experiences.

Future Simple — students gain an idea of how to
talk about a shared future or decisions that are made
on the spot.
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Present Perfect — students learn to talk about
results / lack of results, experiences, etc.

» Grammar structures at A2 level:

Modal verbs (need to, ought to, be required to, be
able to) — a key grammatical topic that addresses fun-
damental beginner-level tasks such as talking about
abilities, offering advice, outlining duties, and more.

Conditional Type 1 — students try to under-
stand conditional sentences.

Past Continuous (+ Past Simple Revision) — at this
stage students should know the Past Simple, so after
introducing the Past Continuous teacher can focus on
tracking the continued aspect.

used to — helps students express former routines or
behaviors that no longer occur.

Gerund — students are exposed to a wide variety of
common words and phrases after which the gerund
is used.

Future: to be going to vs Present Continuous for
future — students learn to see the difference between
shared plans and intentions and fixed future arrange-
ments.

Passive (Present Simple and Past Simple) — stu-
dents learn the passive voice for the main tenses.

Teaching these basic grammar structures at Al—
A2 levels gives students confidence in basic sentence
structures. Effective methods to present these gram-
mar structures are the following:

Total Physical Response — use of physical move-
ments to reinforce grammar (e.g. commands like
«stand upy, «sit downy).

Grammar through songs — reinforcing structures
such as the present simple or prepositions with catchy
melodies.

Visual aids and real-life examples — use of flash-
cards, diagrams and real objects to demonstrate gram-
matical points.

Substitution exercises — students practice to
change parts of sentences to reinforce structure.

Error-tolerant environment — students focus on
communication rather than accuracy to develop
fluency.

Now let’s see what grammar structures should be
taught at levels B1-B2.

» Grammar structures for B1 level:

Narrative tenses (repeating Past Simple and Past
Continuous, presenting Past Perfect) — students repeat
the Past Simple and Past Continuous, and compare
their use with the Past Perfect, which is new to them
at this stage.

Future forms (Present Continuous, to be going to,
repeating Future Simple) —students are ready to com-
bine all their knowledge of future structures and try to
choose between them.

Will and going to for prediction — teacher should
explain how both structures can be used for predic-
tions.
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Present Perfect vs Present Perfect Continuous —
Present Perfect Continuous can be introduced at this
stage. Students should also be able to compare itto the
Present Perfect which they are already familiar with.

Gerund / Infinitive / Bare Infinitive — enable stu-
dents to expand their understanding of widely used
English patterns.

Indirect speech (range of tenses) — background
knowledge of some tenses allows students to talk
about different types of speech at this stage.

* Grammar structures for B2 level:

Relative clauses — this topic is another step in
building complex sentences. Although students are
certainly partially familiar with this topic, it is impor-
tant to introduce all the features of the topic and espe-
cially the punctuation part.

Adjective Intensifiers — students learn to express
different levels of their emotions using intensifiers.

Future Tenses (Future Perfect, Future Contin-
uous) — it is recommended to introduce new future
tenses.

Used to / get used to / would — students learn the
difference between the use and meaning of structures.

Past Modals — it is expected that students will start
working with past modals and will be able to see the
difference between different past tense structures.

Mixed Conditional Sentences — this topic is a lo-
gical step after completing basic Conditionals at pre-
vious levels.

When teaching students at this level of profi-
ciency, the teacher should expand grammatical range
and accuracy, especially in writing and more complex
professional language. Effective methods for this are
the following:

Task-Based Learning — use real-world tasks (e.g.,
planning a trip) that require specific grammar.

Inductive Grammar Teaching — students learn
about the rules through examples before formal
explanation.

Contextualized Grammar Practice — use of short
stories, dialogues, or articles to emphasize grammar.

Peer Teaching and Correction — teacher should
encourage collaborative learning and self-awareness.

Error Analysis — use of the most common errors
as learning opportunities.

After analyzing all grammar structures at levels
A1-B2 of language knowledge and some methods
to teach them, the universal strategies at all levels
can be:

Spiral curriculum — review of grammar structures
with increasing difficulty.

Form — M eaning — Use structure — teach not only
the rule, but also when and why it is used.

Technology integration — use of apps, games, and
platforms such as Kahoot, Quizlet, or Grammarly.

Formative assessment — use tests, journals, and
reflections to track the progress.
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Conclusions and prospects of further studies.
The results of this study highlight that spoken flu-
ency remains a central concern for engineering stu-
dents in their pursuit of English language mastery,
particularly due to its significance in future profes-
sional contexts. However, speaking competence
cannot be developed independently of grammatical
knowledge. The instructional principle of prioritizing
grammar structures commonly found in engineering
contexts supports a more targeted and meaningful
learning experience. Rather than approaching gram-
mar as a repetition of school-level content, teachers
should frame it as a communicative tool tailored to
academic, professional, and social settings. The ped-
agogical shift from isolated grammar instruction
toward contextualized, integrated methods demon-
strates clear advantages: greater student motiva-
tion, increased attention, and enhanced functionality
across language skills. Effective teaching strategies,

such as contextual games, task-based activities, and
inductive learning, foster active engagement and flu-
ency, particularly when supported by a tolerant learn-
ing environment that prioritizes communication over
error elimination.

Future research may consider the following direc-
tions: examination of the long-term effects of con-
textual grammar instruction on students' academic
progression and workplace; exploration of how
grammar teaching methodologies vary across engi-
neering subfields and global educational settings, pro-
viding insight into best practices and learner respon-
siveness; investigation of the impact of Artificial
intelligence-driven tools, gamification platforms, and
immersive learning technologies on grammar acqui-
sition and usage. All these can enrich current under-
standing and contribute to more innovative, learn-
er-centered grammar pedagogy that corrilates with the
evolving demands of global engineering education.
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PO3ALI IX. IHOOPMAINIMHO-KOMYHIKAIIAHI
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VY cTarTi J0CHIIKEHO CYyTHICTh HOHSTTS «iH(popManiifHO-1M(POBAa TOTOBHICTHY
yUUTEIs] TEXHOJOTiM, CXapaKkTepu30BaHO ii CTPYKTYpy Ta OCOOIMBOCTI
(opMmyBaHHS 3acobamu LUGPOBUX OCBITHIX pecypciB. IHpopmariitHo-
UUGpPOBY TOTOBHICTh YUYUTENs TEXHOJOTIH JOLIBHO PO3IVISAATH SIK
IHTErpaJIbHy XapaKTepPUCTHUKY Me/Iarora, 1o BU3Hauae 31aTHICTh 10 0€3MeUHOro
Ta e(heKTUBHOTO BUKOPUCTAHHS HU(PPOBUX TEXHOJOT1H Ta IU(POBUX OCBITHIX
pecypciB Ui po3B’s3aHHA NPOQEciiiHO OpiEHTOBaHWX 3aBJaHb B YMOBax
BipTyanbHOi KOMYHiKalii Ta MepexkeBOi B3aEMOJIl MiX yciMa y4aCHUKAMHU
ocBiTHROrO Tmponecy. Crpykrypa iH(opMaliifHO-IM(YPOBOI TOTOBHOCTI
BUUTEIISI TEXHOJIOT1H BU3HAYAETHCS MEIArOTiYHIMHU 0COOIMBOCTAMU POOOTH y
II(POBOMY OCBITHBOMY NPOCTOPi. JI0 OCHOBHUX CTPYKTypHHX KOMIIOHEHTIB
iH(opMamiifHO-IM(POBOI TOTOBHOCTI HaJIeXkaTh iH(POpMAaIliiiHa TPaMOTHICTb,
KOMIT'IOT€pPHA IPaMOTHICTh, MEIiarpaMOTHICTh, KOMYyHIKalliiiHa IPaMOTHICTb,
TEXHOJIOTi9HA IPAMOTHICTb.

BaxnusuMu ymoBamu (opMyBaHHS 1H(pOpMAIiIfHO-IIU(PPOBOI TOTOBHOCTI
MaiOyTHBEOTO BUMTENSI TEXHOJOTiM € CTBOPEHHS BiJIOBIAHOIO LH(POBOIO
OCBITHBOT'O CEPEIOBUINA, a TAKOK CHCTEMHE 3aCTOCYBAaHHS CyJaCHUX ITU(PPOBUX
OCBITHIX pecypciB y IpoIieci HaB4aHHs NPOo¢eCiiiHO OpIEHTOBAHUX JUCLIUILIIH.
BukopucTanHs AMJAKTHYHUX MOXKIIMBOCTEH PI3HUX BU/IB IIU(PPOBUX OCBITHIX
pecypciB 3abesmedye Bizyami3alil0o HaBYaJIBHUX BIJIOMOCTEH, OOCTYNm [0
pi3HuX BHIIB iH(OpMaIlii, KOMIT IOTepHE MOJIEIIOBAaHHS 00’€KTiB (IIPOIIECIB,
SBUIN) Ti3HAHHS, BUKOPHUCTaHHS BIpTyanbHOi 1 JOMOBHEHOI pEaNbHOCTI,
STEM-texHomnorii Ta iH. Y mpodeciiiHiii miaroToBi MaiOyTHIX y4IHUTEINiB
TEXHOJIOTill MOXYTh YCHIIIHO BHUKOPHUCTOBYBATHCA Taki BHIM IU(PPOBUX
OCBITHIX pecypciB: eJeKTpOHH1 010I10TeKH, eNeKTPOHHI HAOYHI MOCIOHHKH,
CJICKTPOHHI ~ CHIMKJIONENil, PENeTUTOPH-TPEHAXKEPH,  MYIbTUMEiiHI
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